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NEW ZEALAND EARLY CHILDHOOD CURRICULUM - TE WHARIKI

ﬁ Agﬂg %()SJ u! %: i[: Eij/ [ The real strength of Te Whariki is its capacity to establish

strong and durable foundations for every culture in
Aotearoa New Zealand, and in the world ... Te Whariki rests
on the theory that all children will succeed in education
when the foundations to their learning are based on an
understanding and a respect for their cultural roots.

Reedy & Reedy (2013) "

Learner identity is enhanced when children’s home languages and ="~
cultures are valued in educational settings and when kaiako are
responsive to their cultural ways of knowing and being. For Maori
this means kaiako need understanding of a world view that
emphasises the child’'s whakapapa connection to Maori creation,
across Te Kore, te po, te ao arama, atua Maori and tipuna. All
children should be able to access te reo Maori in their ECE setting,
as kaiako weave te reo Maori and tikanga Maori into the everyday
curriculum.
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WHAT IS CULTURAL ADAPTATION?,
{738 [ XfLRiF ) ? ‘




BACKGROUND ¥ ¥

- 3@24\ ?gﬁﬂf\]d\ﬁﬁﬁﬁ/:\%ﬁg Z@I\ . DT\ Living in a mu\t'\cu\tura\ society, kindergartens in

= Do N Yo ks % 7ealand and Hong Kon ccommodate Vv rjous groups of
%’?@:/5&@%@%@%@@%@éﬁ’ﬂ% and and Hong For® ° ate various BTO°V
bR students. FoOf instance, HONg Kong has local students as well
HIRN

as New immigrant <tudents from the mainland, while New

alongside local children. However, due to language barriers

and differences in daily routineés and social habits, smaller

groups of children often require a longer adaptation period

to adjust to this relatively unfamiliar learning environment

while they are learning.
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HOW TO INTEGRATE "MAORI CULTURE" IN THE NEW ZEALAND CURRICULUM,”?
sl EHTE MR R ABARA [BHIXIL) 7 ZgMusic.

-

s S (LB it

2.1 l5~%F (Haka)2— B mNENE#ETE - RRAREBMAIEESA @ RERIZE—1&E
B EREEE A - ,

Haka is a powerful traditional war dance originally used to intimidate enemies before battle. Today, it is an
important form of cultural performance that expresses pride, strength, and tribal unity.

mL

H

i

22 ZEIEEREPEEIEFZE  WRESBEFER KEEJIFLREE
Teachers include Haka in the curriculum, adapting it according to students' age and ability.
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HOW TO INTEGRATE "MAORI CULTURE'zd}
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3.1 B EF AUE KB (Ta moko) - SREASH - il - REEERDEE
e . BIEEESIE R SRR RSN - HMBIFENE NS -
Traditional Maori facial tattoos are known as Ta moko. They are a symbol of
personal identity, status, family history, and strength. Males typically receive
tattoos on their face and other parts of the body, while females primarily

receive them on their chin.

30 e ER - AELESEH - RENE EEA RS E
Teachers simulate Ta moko by painting students' faces during festivals and

celebrations, allowing students to experience the culture. gk
,«-mruxooq WIof pue 1y ki :

Q %% : £ Arts & Crafts: Facial Tattoos




HOW TO INTEGRATE "MAORI CULTURE" IN THE NEW ZEALAND CURRICULUM
pefTEGTEMRIEPAERRA [ EHIXILL 2

4.1 ,Fma,.S’Jz(Raranga)E%ﬂiZfbe‘bz - MEF AR 20 AR RIE
KYMERm -

Raranga (weaving) is a distinctive feature of Maori culture, and
traditional weaving techniques are used to make clothing and
utilitarian items.

42 ZEIEAERMNSEYE - FEEETRAEAKEERS ; ERF - &K
ZEIMERARAY) - E(ERERIENXERE
Teachers place various materials in classroom corners, enabling
students to explore and learn weaving independently. Woven
items are also displayed in the classroom to beautify the
environment and enhance the cultural atmosphere.

£2 : K Arts & Crafts. Weavmg ~
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HOW TO INTEGRATE "CHINESE CULTURE” IN THE HONG KONG CllRRlClllllM ?
sl G REP A RRA [ PEIL) ? .

FIF : PIKER

Example: Mid-Autumn Festival
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2BEIMaoritESE | BRESNMMaorilEE) -
#01F Tl E = Powhiri ~ 242 Tangihanga
CRERE o BEMAEERENESETSE
sE= | Ete . [EIRAEE - REERAKE)

Participating in Maori life: Children are
brought to Maori activities, such as the
formal welcome ceremony Powhiri,
funerals Tangihanga, and  family
gatherings. They learn language, Songs,
legends, and etiquette in the sacred
meeting house, feeling the pulse of the
tribe.

CONCEPTS OF COMMUNITY AND PLACE IN NEW ZEIIlIlND IIND HONG KONG
47 6 £ B B AL E B3k RIS

T AR -

In New Zealand:

w

EHB
In Hong Kong

L s
NEW ZEALAND

=R ETHENZ %%Ex%%ﬁ
BRI | a_%_EEBH’JLZEZ%%HEYi@hK ,
IRRER AL RIS FIBEBEME SN ES
S8 - Bk EREEER T —REmE ) Fs
BXAE e

Immersion in the urban rhythm: Children
are taken on the MTR to experience its
efficiency and crowds; they play In
housing estate playgrounds and courts;
they follow family members to wet
markets to experience the lively
atmosphere of vendors and fresh daily
life: on weekends, they visit tea houses to
enjoy "yum cha" with dim sum and
trolleys




CONCEPTS OF COMMUNITY IND PLACE IN NEW ZEALAND AND.HONG KONG
FHEBHSEHERAIMEES 6580 il

TEEFHE -

In New Zealand:

\witiWhakapapa ( &5 ) - UKEER
AR -~ 3T~ SBRRFMME - B
g i, AT FEORASMSENRE

B2 28 H 3 FE Sh B IE B SR E R et

Learning tribal history and geography:
Children are taught to understand
their Iwi's Whakapapa (genealogy), as
well as the names and stories of the
mountains, rivers, and seas within
their tribal territory. This transforms
the abstract concept of "land" into a
homeland filled with ancestral stories.

In Hong Kong

=

- HEEEMH=EER EAEAER - AHBIHER - GAK

i TxE=, (RRE) ETHERR - BLEIFERY - SEE

Q@ wmme BAETYH TRACE . A

Y Daily use of community spaces: Daily social interactions

" take place in community parks, public housing estate
corridors, and street-corner "dai pai dongs” (food stalls).
These informal, high-frequency contact points shape the
perception of "our community.”

R e TS ARy
L | T TSR

KA Wp T (b | REEAEENERE - B MR

SEENAEIENBEE  FEEE - WHRBEE

35 by peea L 7 ¥ L ZE RO B RURBT AN B ADRE[E) -

Reinforcement through popular culture: Through Hong
Kong TV dramas, movies, and pop music, children
repeatedly see and hear depictions of housing estate life,
cha chaan teng culture, and urban landscapes. These
media reinforce their emotional attachment and sense of
identity toward these spaces.




CULTURAL ADAPTATION - COMMUMITY CULTURE
it S|

v
B

EFE
b In Hong Kong:

ERAEXAL

Chinese Restaurant Culture




CULTURAL ADAPTATION - COMMUNITY CULTURE

. 3 A I '1
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In New Zealand

)

EZRAEL

Chinese Restaurant Culture



CULTURAL ADAPTATION - DECORATION AND ATTIRE
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CULTURAL ADAPTATION - FESTIVAL ACTIVITIES
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In New Zealand:
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CULTURAL IIDIIPTII TION - ENVIRONMENTAL IIRRIINGEMEN T

3\/“%,“

A b

©
‘s LH

EHE@R

EF 5 FMaori Nursery Rhymes

Karakia For Opening Sharing Session
Tutawa mai i runga, tutawa mai i
roto, tutawa mai i waho. Haumi e, hui e, taiki
e!
Karakia For Close Sharing Session
Tutawa mai i runga
Tutawa mai i raro
Tutawa mai i roto
m | .,1» Tutawa mai i waho
| 0 Kia tau ai te mauri tu, te maurl ora kl temi
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In New Zealand::

EHiE
In Hong Kong:

s ch ) [ 4530 {E - BB EE X HISEE - RHFEE
wEEENSR  UBEREE: o 63 75 TH £ R4 B
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Taking advantage of traditional Chinese culture,

teachers will arrange related Cantonese stories

and nursery rhymes within the language
curriculum to reinforce children's understanfjln{g.:

of the festivals through listening and speakl

R EHFIR

Using Cantonese stories an




®

CULTURAL ADAPTATION - EN M
R - ENUIR
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NEW

ZEALANDER

koR S , ‘
iW) EFiEm#
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A 2IRIR In New Zealand ,,

Learning Environment: - In Hong Kong:

1.%%‘%%%%2\?9’\]%%%% . The classroom Nas BRRR

| basic corner Jrrangements. Learning Environment:

| zﬂ%&ﬁ%&%%ﬁ%ﬂ%ﬁﬁ%%ﬂ%g ,1 tﬂ%ﬁﬁ%ﬁ%m¢ﬁﬁﬁiwmﬁgo

; Teachers will display Maori and English “ Teachers place books about traditional

5 storybooks In the book corner. . Chinese culture in the book corner.

; aﬂ%@%ﬁéﬁ%@%ﬁﬂ%%@»nmmas Zﬂ%%%i%%%¢ﬁ%%it%%ao

P will display Maor qursery rhymes in the | Teachers display children's SONg> about

-‘ i rraditional Chinese culture in the language < »
corner. 2%
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language naturally.
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between Maor! and
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New Zea\and Ch‘

languages:

A. a@"bi‘b =1

and cultivate self-C
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In New Zealand:

iiE . \\/\utua\ learning
heir native

rHFE -
In Hong Kong:

12060 RIS EIRE LSS - The teacher tells the story durin

2.1NE1% - HENO{E—LEIER - After the story, the teacher ca
questions.

BLURRIEHNSHP—ERIEH)EE) - A nursery rhyme is used
extension activities following the story.

4 ZEMABBIZI - 5| EREIRAMBAES I - The teacher guides children to
understand and recite the nursery rhyme in a fun and engaging way.

5.3 AN o] ZPFE MK MM Z o CRVIEREE) - W ARIE - FBIER - REE

7E ~ B4/ \BEUES - The teacher can also arrange fun and diverse

SS 4

the

extension activities, such as role-playing, language games, visual arts
creation, and traditional snack making.

6. FTECERBIRAVIRIE b - BRI MR - BEEFHRXCAIFNE - Let
children learn about traditional culture in a relaxed and enjoyable

environment through activities and games..




NEW ZEALAND AND HONG KONG TEACHING RESOURCES NP
ARG ERERTR

TEEBE -
I -
In New Zealand: n Hong K°“9'

T ZRHBERBEIR Make good use

e« /| .

HEEREANE - BE—EZSAR of Education Bureau resources
The government values the Maori 2 ZAHEEIR Make good use of

people and provides them with communlty resources
comprehensive support system: 3.EAZREETER Make good
1.ZEFiEtMaori spirit use of parent volunteer
2. {ECulture resources
3. # A I=IEEducational
environment




. . u= LN st BRI B R ( place-based pract

New Zealand's p\ace-based practices are an JE . ﬂgétmgiﬁ . STAEAN

approach ~ that emphasizes integrating  local™,, ) s _@HAEET s aR e =

environments, Ccultures and communities  into the@d ‘aga zyeii2 - L fﬁfﬁgmfﬁﬂ”ﬂ@ 5 o DU
. ! ! . WAL Y o = = ’ = . _—?_EHE"\I%

learning process 10 enhance students educational -*‘;%.Z\%Q?’L%E ABETT

experiences. Here are the main features. T ERERA
1.Incorporation of Indigenous Culture: =
ek i 1 A STACHIBA
2 Environmental Education ) BIERB
3 Community Involvement | eSS
== 0 B3, >
4.Experiential Learning & A"Eﬁ%’fg e
| | | D 4 . s EERERE
5 Flexible Curriculum Desigh ' ; E%gﬂﬁéxéﬁﬁ—f giﬂqﬁgﬁﬁgﬁ = B M
These practices not only promote scademic development @j@%@ﬁ%ﬁ%ﬂiﬂ:ﬂ’\]%ﬁ% °

but also help students establish connections with their
surrounding environn | )




PLACE-BASED PRACTICES -COllN TRY KIDS EARLY lEIIRNIG NII URALLY

Country  Kids exemplifies place-based
education by situating learning in the rich
context of their rural landscape and
community, fostering children’s connection to
their environment and culture while
supporting their holistic development and
lifelong learning .

Country Kids=%iE F—BHEBR ~ (L&Ex{E3H
A FHNEEIRIE - BIR folace-based%&%ﬁ%ﬁ
h——FZFEMMEENEREM T - BEEIR
BRAENEE - ESEEH EI’JBZF 1R -

UNINOGE PUR 1) tar

A NS Y O

MAUUENNOOA U0 DUR 121 ar o~ w




PLACE-BASED PRACTICES ~KINDERGARTEN IN CHEUNG “

Culture, allowing them to achieve A g ' j |
holistic growth and development N —t—— -
y ’ HEALFEH IR E
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